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Introduction 

 

The aim of FURN360 is to create an Innovative didactic content to promote the integration of 

the Circular Economy Principles within the different business models that the furniture and 

woodworking sectors specialized in office and contract are currently based. It will comprise a 

joint curriculum, didactic materials and a collaborative platform in line with the needs of the 

different target users identified. 

As a Vocational Education and Training (VET) online course, FURN360 will follow the 

recommendations of the European Commission to establish a European Credit System for VET 

(ECVET) to facilitate trans-national mobility and the recognition of learning outcomes in VET 

and borderless lifelong learning.1 

The current document defines the European Framework and Consortium partners´ countries 

frameworks, specifications of each training module and units, including duration, learning 

outcomes or guidelines of the training content, and weight of the learning units as a stage of 

preparation for future acquisition of ECVET credit points. Once the training paths is 

established, the content will be carefully reviewed and improved to make the transition 

between consecutive modules in the smoothest way.  

The objective is to be ready for a future implementation of the ECVET system in all European 

countries, that will facilitate transnational recognition, transference of the training course to 

other countries or organizations, and also be ready for a validation at a European level of the 

developed training course. 

 

 

 
1 Recommendation of the European Parliament and the Council of 18 June 2009 on the establishment of 

a European Credit System for Vocational Education and Training (ECVET) – 2009/C 155/02 
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1. European Framework 

 

Over the past years European Commission has fostered common policies in education and 

training, particularly in higher education with the Bologna process and VET with the 

Copenhagen process that have raised public awareness of the importance of quality for 

modern, relevant, attractive and permeable learning paths. 

The Copenhagen Declaration, approved on 2002, agreed on priorities and strategies for the 

promotion of mutual trust, transparency and recognition of competences and qualifications in 

order to increase mobility and facilitate access to lifelong learning 

1.1 European Credit System for Vocational Education and Training 

Following these principles, it was launched the European Parliament and the Council launched 

the “Recommendation on the establishment of a European Credit System for Vocational 

Education and Training (ECVET)” on 2009. The aim of the proposed ECVET system is to: 

• make it easier for people to get validation and recognition of work-related skills and 

knowledge acquired in different systems and countries – so that they can count towards 

vocational qualifications 

• make it more attractive to move between different countries and learning environments 

• increase the compatibility between the different vocational education and training (VET) 

systems in place across Europe, and the qualifications they offer 

• increase the employability of VET graduates and the confidence of employers that each 

VET qualification requires specific skills and knowledge 

Thus, ECVET should be applied in accordance with national legislation. In this way, the ECVET 

recommendation invited all European countries to create the necessary conditions and adopt 

measures to make it possible.  

The table 1 shows the level of implementation of ECVET at 2015, last monitoring report on 

ECVET develop by the European Centre for the Development of Vocational Training, CEDEFOP.  
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Table 1. Credit systems for transfer and accumulation of learning outcomes and ECVET development 

in 2015. 

 

 

 

European countries could be classified in three different categories, as it is shown in table 1. 

Thus, as conclusion it is possible to declare that not all countries are ready to ECVET 

implementation at the same level and there is still work for a complete integration, mainly 

*in Germany, there is no initiative related to ECVET at system level. 

Source: CEDEFOP 
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with those countries without a credit system. In this way the monitoring report highlights that 

“the key challenge remains with ECVET points. The need for ECVET points as a precondition for 

ECVET and applicability requires further reflection.”2 

By the moment and to be operational and effective, the credit system has been underpinned 

by the following ECVET principles and technical components: 

1. Qualifications should be described in units of Learning Outcomes (LO), a central 

concept of ECVET principles, with associated points (ECVET points).  

2. There should be a process for units of LO to be assessed, validated and recognized, and 

for their transfer and accumulation; 

3. ECVET partnerships are supported by complementary documents, such as 

memorandum of understanding (MoU), or learning agreements (LA). 

1.2 European Qualifications Framework 

To complement the objective of the ECVET system, the European Commission launched a 

common reference framework, the European Qualification Framework (EQF)3, whose purpose 

is to make qualifications more readable and understandable across different countries and 

systems. Covering qualifications at all levels and in all sub-systems of education and training, 

the EQF provides a comprehensive overview over qualifications in the 39 European countries 

currently involved in its implementation. 

The core of the EQF is its eight reference levels defined in terms of learning outcomes, that 

express what individuals know, understand and are able to do at the end of a learning process. 

Each of the 8 levels is defined by a set of descriptors indicating the learning outcomes relevant 

to qualifications at that level in any system of qualifications, described in terms of knowledge, 

skills and competences 

 

 
2 ECVET in Europe: Monitoring report 2015. CEDEFOP 

3 Recommendation of the European Parliament and of the Council of 23 April 2008 on the establishment 

of the European Qualification Framework for lifelong learning – 2008/C 111/01 
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Table 2. Descriptors defining levels in the European Qualifications Framework (EQF) 

  Knowledge 

In the context of EQF, 
knowledge is described as 
theoretical and/or factual. 

Skills 

In the context of EQF, skills are 
described as cognitive (involving 
the use of logical, intuitive and 
creative thinking) and practical 
(involving manual dexterity and 
the use of methods, materials, 

tools and instruments).  

Responsibility and autonomy 

In the context of the EQF 
responsibility and autonomy is 
described as the ability of the 

learner to apply knowledge and 
skills autonomously and with 

responsibility 

Level 1 
Basic general knowledge Basic skills required to carry out 

simple tasks 
Work or study under direct 
supervision in a structured context 

Level 2 

Basic factual knowledge of a 
field of work or study 

Basic cognitive and practical skills 
required to use relevant 
information in order to carry out 
tasks and to solve routine 
problems using simple rules and 
tools 

Work or study under supervision 
with some autonomy 

Level 3 

Knowledge of facts, 
principles, processes and 
general concepts, in a field 
of work or study 

A range of cognitive and practical 
skills required to accomplish tasks 
and solve problems by selecting 
and applying basic methods, 
tools, materials and information 

Take responsibility for completion of 
tasks in work or study; adapt own 
behaviour to circumstances in 
solving problems 

Level 4 

Factual and theoretical 
knowledge in broad 
contexts within a field of 
work or study 

A range of cognitive and practical 
skills required to generate 
solutions to specific problems in a 
field of work or study 

Exercise self-management within the 
guidelines of work or study contexts 
that are usually predictable, but are 
subject to change; supervise the 
routine work of others, taking some 
responsibility for the evaluation and 
improvement of work or study 
activities 

Level 5 

Comprehensive, specialised, 
factual and theoretical 
knowledge within a field of 
work or study and an 
awareness of the 
boundaries of that 
knowledge 

A comprehensive range of 
cognitive and practical skills 
required to develop creative 
solutions to abstract problems 

Exercise management and 
supervision in contexts of work or 
study activities where there is 
unpredictable change; review and 
develop performance of self and 
others 

Level 6 

Advanced knowledge of a 
field of work or study, 
involving a critical 
understanding of theories 
and principles 

Advanced skills, demonstrating 
mastery and innovation, required 
to solve complex and 
unpredictable problems in a 
specialised field of work or study 

Manage complex technical or 
professional activities or projects, 
taking responsibility for decision-
making in unpredictable work or 
study contexts; take responsibility 
for managing professional 
development of individuals and 
groups 

Level 7 

Highly specialised 
knowledge, some of which 
is at the forefront of 
knowledge in a field of work 
or study, as the basis for 
original thinking and/or 
research 

Critical awareness of 
knowledge issues in a field 
and at the interface 
between different fields 

Specialised problem-solving skills 
required in research and/or 
innovation in order to develop 
new knowledge and procedures 
and to integrate knowledge from 
different fields 

Manage and transform work or study 
contexts that are complex, 
unpredictable and require new 
strategic approaches; take 
responsibility for contributing to 
professional knowledge and practice 
and/or for reviewing the strategic 
performance of teams 
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Level 8 

Knowledge at the most 
advanced frontier of a field 
of work or study and at the 
interface between fields 

The most advanced and 
specialised skills and techniques, 
including synthesis and 
evaluation, required to solve 
critical problems in research 
and/or innovation and to extend 
and redefine existing knowledge 
or professional practice 

Demonstrate substantial authority, 
innovation, autonomy, scholarly and 
professional integrity and sustained 
commitment to the development of 
new ideas or processes at the 
forefront of work or study contexts 
including research 

Source: EQF Recommendation 

 

Countries has to develop or adapt their national qualifications frameworks (NQFs) to 

implement the EQF. CEDEFOP monitors the developments and progress in each European 

country. The last analysis published this year4 shows that “most European countries have 

completed the (initial) conceptual and technical development of their frameworks. The majority 

of them have formally adopted their NQFs, most recently in Luxembourg, Austria, Poland, 

Slovenia, Italy and Finland.  Of the EU countries, only Spain have yet to finalize developments 

and/or adoption”.  

In addition, four areas have been defined as areas of limited impact where it will be necessary 

to foster future works: 

 1. The limited visibility and use of NQFs by labour market actors. 

 2. The articulation between institutions and education and training subsystems. 

 3. Institutional reform to achieve more integrated qualification systems in some 

countries. 

 4. Little evidence of the effect of qualification frameworks on mobility of learners and 

workers 

1.3 European Quality Assurance Reference Framework 

Parallel to the European Credit System for VET and within the EQF, it has been developed the 

European Quality Assurance Reference Framework (EQAVET), based on the 2009 

Recommendation5, as a voluntary system to be used by public authorities and other bodies 

involved in quality assurance. 

 
4 Cedefop (2018). National qualifications framework developments in Europe 2017.Luxembourg: 

Publications Office.  http://data.europa.eu/doi/10.2801/029873 

5 Recommendation of the European Parliament and of the Council of 18 June 2009 on the establishment 

of a European Quality Assurance Reference Framework for Vocational Education and Training - 2009/C 

155/01 
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The objective of EQAVET is to promote and monitor the continuous improvement of their VET 

systems on the basis of commonly agreed references, and offers VET providers a straight 

forward way to monitor and improve the quality of their provision. EQAVET is based on the 

four stage cycle of planning, implementation, evaluation and review which is at the heart of 

many other quality assurance approaches. 

The Commission launched the EQAVET Work Programme 2016-2017. The Work Programme 

has been devised on the basis of its members’ experiences of developing their national 

approaches to the implementation of the Recommendation on the establishment of the 

EQAVET Framework. It also builds on the experience of implementing the EQAVET Work 

Programme 2013-2015 and EQAVET Work Programme 2010-2012. 

Figure 1. EQAVET cycle 

 

Source: EQAVET website 

 



 

 
12 

2. National Framework 

 

The current state of consortium partners frameworks related to ECVET and NQF is analyzed 

below. 

2.1 National Framework - Qualifications system in Finland6 

2.1.1. Introduction to the Finnish education system and professional training 

In Finland, the educational/degree qualifications and syllabi are mainly governed by the 

Ministry of Education and Culture and the practical operational actions are planned, 

implemented and coordinated by The Finnish National Agency for Education. However, in 

specific sectors the responsibility is assigned to other administrative sectors such as the 

Ministry of Defence and the Ministry of Interior.   

The developments of Finnish system of education has been parallel with the objectives of 

European Qualifications Framework (EQF) for a longer time. However, looking back in the 

history, the major changes in the education systems in Finland were carried out at the 

beginning of 1970s when the basic education was reformed and unified in to a nine-year 

elementary school followed by either general upper secondary school or vocational education. 

The former pathway gave the eligibility to apply to universities whereas the latter one to 

polytechnics. At the same time, the municipalities or/and state took over many of the private 

schools at the secondary education level. Later on most of the universities were moved to 

state ownership as well.  

At the moment, the Finnish educational system is designed in a way that it there are no ‘dead 

ends’. This is facilitated by flexible study paths that provides for students a possibility to 

proceed from academically oriented studies to practical-based vocational studies and vice 

versa (see Figure 1 below). Accordingly, this means that even for all vocational qualifications 

have also given access to all forms of higher education since late 1990s (up to university or 

university of applied science levels). In fact, this educational system has resulted in that people 

in Finland have proportionally more university-level degrees than in many other European 

countries. 

 
6 This report is mainly based on Report on the referencing of the Finnish National Qualifications 

Framework to the European Qualifications Framework and the Framework for Qualifications of the 

European Higher Education Area (2018). The Finnish National Agency for Education and Ministry of 

Education and Culture.     
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As Finland has two national languages, Finnish and Swedish, the educational system is built in 

a way that pupils/students are able to choose between the Finnish and Swedish speaking 

(usually depending on their mother tongue) education from the basic education levels (even 

including kindergarten) up to university levels. However, the Swedish speaking education is 

mainly offered in the regions that have a Swedish speaking majority or minority.  

Finland has two national languages, Finnish and Swedish. Because the education systems in 

these national languages are equivalent according to legislation, it is possible even to ‘migrate’ 

between the systems (especially for those pupils/students that are bilingual). Also, at the basic 

education level pupils may also choose the so-called ‘language bath’ classes7. In addition, there 

is also a possibility take the education in Sámi language in Northern Finland (Lapland) where 

the three different Sámi languages have an official status. However, at the higher levels 

(universities) the educational options in Sámi are fewer. 

According to the Finnish educational structure (see Figure 2), early childhood education and 

care is provided to children between 0-5 years. This is not a compulsory one and the parents 

can choose either staying at home (mother and/or parental leave) or putting their children in 

kindergarten or comparable day care. The first actual level of education based on learning 

objectives is the one-year pre-primary education (fore 6 years old children). It was made 

compulsory for everyone in 2015. The basic education starts the year when the children 

become 7 years old. They can complete this nine-year (7-16 years) compulsory schooling by 

participating in education in the comprehensive schools, or by acquiring equivalent knowledge 

in some other way. Accordingly, this means that Finland does not (legally) have a ‘school 

compulsory’ but instead a ‘compulsory schooling’. In addition, an additional 10th year of basic 

education is available for pupils to enhance their entry into further studies. 

  

 
7 A language bath class means that e.g. in municipalities where Swedish is a minority language Finnish 

speaking pupils in these classes are taught in Swedish, and where Finnish is a minority language Swedish 

speaking pupils are taught in Finnish. There are also these kinds of language bath classes in other 

languages (e.g. English). 
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Figure 2. Education System in Finland (Ministry of Education and Culture) 

 

Note: The numbers in the left and right side of the boxes refer to years of duration of education. 

 

The general upper secondary education (which is a non-vocational all-round education 

preparing for the matriculation examination) builds on the compulsory nine-year basic 

education syllabus. The extent of the general upper secondary school syllabus is three years, 

but the students can take the matriculation examination in two to four years’ time. In addition, 

candidates e.g. from vocational upper secondary education, who have completed the required 

compulsory courses, are allowed to take the matriculation examination test in these subjects. 

The matriculation examination is a national examination arranged twice a year with the 

minimum of four tests. It prepares student for further studies and gives them a general 

eligibility to apply universities and the universities of applied sciences. The results of the 
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matriculation examination test are widely used by universities and other higher education 

institutions in student admission. 

In Finland, the vocational education is taken care by number different vocational institutions. 

The objectives of vocational education depend on the type of education and the type of 

qualification. These are in increasing level of difficulty: upper secondary vocational 

qualification, further vocational qualification, and specialist vocational qualification. The 

ministry of Education and Culture regulates the qualification structure and the qualification 

requirements are prepared by the Finnish National Agency for Education.  

The vocational upper secondary education and training is initial vocational education and 

training (IVET), and it provides students with the knowledge and skills necessary for 

completing the vocational upper secondary qualifications and capabilities for self-employment. 

In general, (general) vocational institutions provide this education, but apprenticeship training 

is also offered. To acquire the qualifications students can complete a programme and skills 

demonstrations provided by the actual institution, or take the competence tests that are 

required. All school-based VET includes at least 30 competence points of on-the-job learning. 

The extent of the qualification is described in terms of ECVEC compatible credits (180 

competence points, nominal duration 3 years). Vocational upper secondary education and the 

educational qualifications are closely linked to working life. The legislation requires co-

operation between VET providers, businesses and other sectors of working life. Accordingly, 

students demonstrate their vocational skills by completing practical tasks that are assessed by 

representatives from the education provider and working life together.  

Further vocational qualification is a more specialized qualification comprising solely of 

vocational units. The qualifications, in terms of learning outcomes, are different but still at the 

same level (FiNQF 4) than in vocational secondary upper education. On the other hand, the 

learning outcomes related to specialist vocational qualifications are distinct from the previous 

ones ending up a higher level of qualifications (FiNQF 5, e.g. Air Traffic Control). However, all 

these three qualifications provide general eligibility to apply to universities and universities of 

applied sciences.  

The higher education degrees are provided by two complementary sectors, both universities 

and universities of applied sciences8. Both of these higher educational units provide bachelor’s 

 
8 At the moment, there are 15 universities and 25 universities of applied sciences in Finland. Only two of 

the universities are private owned (by foundations) whereas most of the universities of applied sciences 

are legally limited liability organizations owned by e.g. municipalities or cities 
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and master’s degrees in various fields of sciences (and arts), but the doctoral degree can only 

granted by universities. Since 2005, the higher education studies have been measured by ECTS 

(European Credit Transfer System). In universities, the degrees are mainly academically 

oriented, but some programs also prepare for specific profession (dentist, veterinary, 

pharmacist, etc.). The higher education degrees are referenced at levels 6, 7, and 8 in the 

FiNQF. 

In the universities of applied science the bachelor’s degree comprise typically 210 or 240 

credits referring to 3.5 to 4 years of study. In universities, the bachelor’s degree consists 

mainly 180 ECTS and 3 years full-time study.  In the case of master’s degree the required 

extent of studies is either 60 or 90 ECTS in universities of applied science and 120 ECTS in the 

universities, respectively (excluding some specific sciences such as medicine, ontology, 

psychology, music). All these degrees comprise thesis as final qualification for the degree. As 

for the doctoral degree, students need to accomplish doctoral postgraduate studies (typically 

120 ECTS), write their doctoral thesis and defend it publicly, or demonstrate otherwise the 

knowledge and skills in public in accordance with the university’s requirements (in certain 

fields). These higher education institutions have prepared their own specific learning 

objectives and outcomes for the offered programs.  

 

2.1.2. European Quality Framework (EQF) and links with the Finnish one (FiNQF) 

The development of national qualification framework (and connect it to EQF) started in 2004 

when the Ministry of Education and Culture set up a working group whose task was to draw up 

a clear and transparent description of the Finnish higher education degrees ‐ a national 

qualifications framework. The proposed framework described Finnish (higher) education 

qualifications in terms of their work load, level, learning outcomes as well as the eligibility 

provided for further study. See Table 1 below. 

In the proposal the learning outcomes were divided into; knowledge, which was examined in 

terms of breadth and depth; language and communication skills9; and competence, comprising 

cognitive, professional and ethical competence. Later this work was integrated to the 

 
9 All FiNQF level descriptors refer to communication and language skills in the national languages (the 

mother tongue and second national language Finnish or Swedish). The descriptions are meant to reflect 

the learning outcomes given in relevant regulations, for syllabi and qualifications. However, education is 

provided in a foreign‐language at all levels of the Finnish education system and there are special 

provisions concerning this. 
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development of a national qualifications framework comprising all qualification levels in the 

Finnish education system. In 2008 a new committee was appointed to prepare a proposal for 

the NFQ to define its levels in terms of learning outcomes. As a result of this work, criteria 

were determined according to which qualifications should be placed at the different levels of 

the NFQ and EQF. However, the preparation and adoption of the NFQ was a long process 

including three Governmental Proposals on act and decree. It was finally accepted by the 

Parliament in March 2017.  

As mentioned in the previous chapter, the Finnish educational system is designed in a way that 

it is possible to enter up to a licentiate or a doctoral level (FiNQF level 8) despite which 

educational pathway the student has selected. Concerning the different levels of 

qualifications, the FiNQF is to large extent equivalent to EQF. As the Table 1 below shows, in 

the FiNQF the Basic education certificate is placed at the EQF level 2. The general upper 

secondary education certificate, upper secondary vocational qualifications, further vocational 

qualifications, and several other more specific vocational qualification are placed at the EQF 

level 4. At the time being, there are no equivalent qualifications for EQF at levels 1 and 3 in the 

FiNQF. However, the preparatory trainings for the upper secondary education could be placed 

at the EQF level 3. And, even the pre-primary education (for 6-year old children) could be 

placed at the EQF level 1. 

At the EQF level 5, we find a number of specialist vocational qualifications (e.g. sub-officer for 

fire and rescue education, and air traffic control). The bachelor’s degree both granted by 

universities and universities of applied sciences can be found at EQF level 6, and master’s 

degrees at level 7, respectively. Finally, the level 8 comprises qualifications for scientific and 

artistic postgraduate degrees (licentiate and doctoral) at universities, National Defence 

University, as well as qualifications for a number of specialist areas (medicine, dentistry, 

veterinary, and general staff officer).  

To sum up, the FiNQF level descriptions are designed after the EQF level descriptions. This is 

due to fact that they were considered well suited to describe learning outcomes of the Finnish 

qualifications. However, some modifications were made, especially concerning the emphasis 

on studying languages. In the national descriptions, one of the key focuses has been on the 

development of competences for life-long learning10. This is related to communications in the 

 
10 Recently, the life-long learning has been one of the priorities of the Finnish Government, and it seems 

to be integrated to the funding models for most of the FiNQF levels. 
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mother tongue and foreign languages, learning to learn, sense of entrepreneurship and social 

competence.  

Table 3. Qualifications and syllabi referenced to the Finnish National Framework for Qualifications 

and other Competence Modules 

EQF levels Qualifications and syllabi placed at FiNQF levels 

1 - 

2 Basic education certificate / syllabus 

3 - 

4 

General upper secondary education certificate / syllabus 
Matriculation examination 
Upper secondary vocational qualifications 
Further vocational qualifications 
Basic Examination in Prison Services 
Fire Fighter Qualification 
Emergency Response Centre Operator Qualification 

5 
Specialist vocational qualifications 
Sub‐Officer Qualification (Fire and Rescue Services) 
Vocational Qualification in Air Traffic Control 

6 
Bachelor’s degrees (universities of applied sciences) 
Bachelor’s degrees (universities) 

7 
Master’s degrees (universities of applied sciences) 
Master’s degrees (universities) 

8 

Universities’ and the National Defense University’s 
scientific and artistic postgraduate degrees (licentiate and doctor 
degrees)  
The General Staff Officer’s Degree 
Specialist Degree in Veterinary Medicine 
Specialist training in medicine 
Specialist training in dentistry 

 

It is worth of notifying that in the FiNQF learning outcomes are not explicitly divided into the 

categories of knowledge, skills and competence used in the EQF. One of the benefits of 

preparing integrated level descriptors was that learning outcomes could be described 

concisely. Other reasons for choosing an integrated description of learning outcomes were 

that distinguishing skills from competence was considered somewhat artificial, difficult and 

unnecessary due to language reasons, as the term used in Finnish/Swedish 

(osaaminen/kunnande) covers both aspects skills and competence. Accordingly, a holistic 

approach in which the learning outcomes are not divided into knowledge, skills and 

competence as in the EQF, was considered more appropriate for describing Finnish learning 

outcomes (See Table 4 below).  
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Table 4. An example of the level description (Level 6) in the EQF and FiNQF 

EQF Level 6 FiNQF Level 6 

 
Knowledge: 
 
Advanced knowledge of a field  of 
work or study, involving a critical 
understanding of theories and 
principles. 
 
Skills: 
 
Advanced skills, demonstrating 
mastery and innovation, required to 
solve complex and unpredictable 
problems in a specialized field of 
work or study. 
 
 
 
 
Competence: 
 
Manage complex technical or 
professional activities or projects, 
taking responsibility for 
decision‐making in unpredictable 
work or study contexts; take 
responsibility for managing 
professional development of 
individuals and groups. 

 

Has a good command of comprehensive and advanced 
knowledge of his/her field, involving a critical understanding 
and appraisal of theories, key concepts, methods and 
principles. Understands the extent and boundaries of 
professional functions and/or disciplines. Has advanced 
cognitive and practical skills, demonstrating mastery of the 
issues and the ability to apply knowledge and find creative 
solutions and applications required in a specialized 
professional, scientific or artistic field to solve complex or 
unpredictable problems. 
 
Works independently in expert tasks of the field and in 
international co‐operation or as an entrepreneur. Manages 
complex professional activities or projects. Can make 
decisions in unpredictable operating environments. In 
addition to evaluating and developing, his/her own 
competence, he/she takes responsibility for the development 
of individuals and groups. 

 
Has the ability for lifelong learning. Considers 
communal and ethical aspects when dealing with 
different people in learning and working communities 
and other groups and networks. Communicates to a 
good standard verbally and in writing in his/her 
mother tongue both to audiences in the field and 
outside it. Communicates and interacts in the second 
national language and is capable of international 
communication and interaction in his/her field in at 
least one foreign language. 
 

Source: Report on the referencing of the Finnish National Qualifications Framework to the European 

Qualifications Framework … (2101, p. 31) 

As for the vocational education, the competence-based qualifications were introduced already 

in the mid-1990s and learning outcomes based vocational qualifications in the late 1990s. 

Finland has actively, and in early stage, implemented the so-called Bologna Process for higher 

education. However, there was still need for a more clear and transparent description of the 

higher education degrees. As a result, a development work started in 2004 and a framework 

for higher education qualifications was proposed under the auspices of the Ministry of 

Education and Culture. This framework described the qualifications in terms of their work load, 

level, learning outcomes and the eligibility provided for further studies. 
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2.1.3 Future Challenges and Developments for Vocational Education 

In near future, vocational education and training governed by the Ministry of Education and 

Culture will be reformed. The aim of the reform is to update the entire vocational education 

and training (VET) by 2018. The vocational education for young people and adults will be 

consolidated, thus forming a single entity with its own steering and regulation system as well 

as the financing model. The challenge has been that the current model is more a less supply-

oriented wherefore the aim is to move towards a demand-driven model. The new education 

system will be competence-based and more customer-oriented. In practice, this means that 

each student will be offered the possibility to design an individually appropriate study and 

training path to finish an entire qualification of supplementary skill set. The education will be 

regulated through a single authorization license granted by the ministry, and education 

providers will have increased freedom in organizing activities. The aim of the new funding 

model is to encourage education providers to adopt measures to reduce dropouts (students 

discontinuing their studies), which has been a problem with the current system. The education 

providers are also required to reorganize previously acquired skills more efficiently. The reform 

also includes a revision of the qualification structure and qualification requirements. The 

three-tiered qualification system will be retained, but in future vocational qualifications are 

more broad-based and there will be no need to new qualifications if new competences 

emerge. The aim is to reduce the number of qualifications form current 360 to 160. This means 

that students have more freedom to choose among specific qualifications than today. 

Students’ performance and competencies (in all vocational qualifications) are shown by 

demonstrating them in an actual and practical work situation assessed and evaluated by both 

teachers and experts from working life.  

As a conclusion, it can be stated that most of the central elements required by the 

qualifications frameworks (access, mobility, learning outcomes, recognition of prior learning) 

are already very well integrated and place in Finland.  

 



 

 
21 

2.2 National Framework - Qualifications system in Germany. Deutsche 

Qualifikationsrahmen (DQR) 

 

2.2.1 Introduction to the German education system and professional training 

The federal German education system is a historically grown structure of education offers for 

people of all ages, from early childhood education in the elementary sector to the field of adult 

education in the sense of lifelong learning. The formal education system is divided into school 

based general education, vocational education and training, including initial vocational 

education and training and the further training opportunities building on it, higher education 

and continuing education. 

In the Federal Republic of Germany, the vocational education and training system is of central 

importance. The middle qualification segment of vocational education and training is 

exceptionally strong and makes a major contribution to the skilled training of large parts of the 

working population. The generation of higher qualifications in Germany is the responsibility 

not only of academic education but also of vocational training. This contributes significantly to 

the strength of the German innovation system.  

Training in the dual system, i.e. training in companies and in the Berufsschule (part-time 

vocational school), has a leading role. This form of training is complemented by a range of 

school based forms of vocational training.  

In Germany, access to many occupational fields is achieved through dual vocational education 

and training where other countries require education at a higher education institution. This 

means that the share of higher education graduates in the workforce is lower in Germany 

compared to other European countries. For that reason, further training qualifications such as 

Meister (master craftsman) and Techniker (technician) are comparatively more important. 

Individuals with these further training qualifications – like academics – are regarded as highly 

qualified workers and make up 10 per cent of the overall working population. Basic and further 

vocational education and training are closely interlinked and build upon each other.  

The German vocational education and training system has divided into three major sectors 

each with their own institutional structures: the dual system of in-company and school-based 

training as the largest sector in quantitative terms, the vocational school system, and the 

transitional sector between general education schools and regular vocational education and 

training, in which different types of vocational preparation competences are taught rather 

than a full vocational qualification. 
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2.2.2 NQF - European Framework and links with the German one (DQR) 

The DQR is an instrument for the alignment of qualifications in the German educational 

system. Its aims are to facilitate orientation in the German educational system and to assist 

with the comparability of German qualifications in Europe. In order to make it more 

transparent which competences are acquired in the German educational system, the DQR 

defines eight levels which can be aligned to the eight levels of the European Qualifications 

Framework (EQF). The EQF serves as a translation instrument which helps to make national 

qualifications more comprehensible across Europe. 

The DQR has been developed and implemented under the aegis of the Federal Ministry of 

Education and Research and the Standing Conference of the Ministers of Education and 

Cultural Affairs, with the involvement of other stakeholders. The development of the DQR has 

at all times been a widely supported initiative in which the social partners and business 

organisations in particular have played a fundamental role. The competent authorities in each 

case are responsible in principle for the allocation of qualifications to the DQR. In the field of 

formal learning these are the regulatory bodies. These allocations must, however, be notified 

to the National Coordination Point (NCP), which monitors the process and considers the 

overall architecture of the DQR. 

Table 5. Level correspondence established between the DQR and EQF 

EQF Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7 Level 8 

DQR Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7 Level 8 

 

Table 6. The national qualification framework in Germany 

DQR 
levels 

Qualifications EQF 
levels 

8 Doctoral studies 8 

7 
Master, 

strategic IT professional (certified)* 
Strategischer IT Professional (Geprüfter) 

7 

6 

Bachelor, 
commercial specialist (certified) (Fachkaufmann (Geprüfter)), 

business management specialist (certified) (Fachwirt (Geprüfter)), 
master craftsman (certified), (Meister (Geprüfter)), 

operative IT professional (certified)] * (Operativer IT Professional (Geprüfter)), 
Fachschule (State-certified…), Fachschule ((Staatlich Geprüfter…)) 

6 

5 
IT specialist (certified) (IT-Spezialist (Zertifizierter)), 

service technician (certified)* (Service-techniker (Geprüfter)) 
5 

4 Dual VET (three-year and three-and-a-half-year training courses), 4 
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full-time vocational school (assistant occupations) (Berufsfachschule), 
full vocational qualification (full-time vocational school) (Berufsfachschule) 

3 

Dual VET (two-year training courses), 
full-time vocational school (general education school leaving certificate 

obtained on completion of grade 10 at Realschule or, under certain 
circumstances, at other lower secondary school types) (Berufsfachschule) 

(Mittlerer Schulabschluss) 

3 

2 

Vocational training preparation (Berufsausbildungsvorbereitung), 
employment agency measures (Maßnahmen der Arbeitsagentur), 

year of pre-vocational training (Berufsvorbereitungsjahr), 
introductory training for young people (Einstiegsqualifizierung), 

full-time vocational school (Berufsfachschule), 
basic vocational training, (Berufliche Grundbildung) 

2 

1 

Vocational training preparation (Berufsausbildungsvorbereitung), 
employment agency measures (vocational preparation schemes) 

(Maßnahmen der Arbeitsagentur (Berufsvorbereitende Bildungsmaßnahmen), 
year of pre-vocational training (Berufsvorbereitungsjahr) 

1 

 

(*) The Arbeitskreis DQR agreed that additional further vocational training qualifications should be 

allocated in accordance with the procedures described in the DQR manual. Source: BMBF and KMK, 

2013. 

 

Structural comparison of the DQR and EQF 

The DQR has eight levels, which can be assigned to those of the EQF. The DQR levels are 

structured differently from the EQF, and a greater number of categories were used for the 

characterization. As a rule, an EQF level has the following structure: 

Table 7. Structure of the EQF levels 

Each of the eight levels is defined by a set of descriptors indicating the learning outcomes relevant to 
qualifications at that level in any system of qualifications 

 Knowledge Skills Competence 

Level X In the European 
Qualifications 
Framework, 
knowledge is 
described as 
theoretical and/or 
factual. 

In the European Qualifications 
Framework, skills are described as 
cognitive (using logical, intuitive and 
creative thinking) or practical 
(involving manual dexterity and the 
use of methods, materials, tools and 
instruments);  

In the European 
Qualifications Framework, 
competence is described 
in terms of responsibility 
and autonomy. 

Source: European Commission 2008 

And the DQR level is structured as follows: 
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Table 8. Structure of the DQR levels 

Level Indicator 

Structure of requirements 

Professional competence Personal competence 

Knowledge Skills Social competence Autonomy 

Depth and breadth Instrumental and 

systemic skills, 

judgement 

Team/leadership skills, 

involvement and 

communication 

Autonomous responsibility/ 

responsibility, reflectiveness 

and learning competence 

Source: DQR document 2011 

Comparing these two tables we can say that, simplifying the content, both are different in: 

• The DQR has four (instead of three) “pillars” (knowledge – skills – social 

competence – autonomy) to describe the desired learning outcomes German 

education system. It thus makes it clear that a holistic understanding of 

competence is of key importance in the German education system. Unlike the 

EQF, each level is preceded by a short text that summarises the structure of 

requirements of the relevant level (“level indicator”). 

• The concept of ‘competence’ plays a key role in the DQR. It does not – as in the 

EQF – exist alongside knowledge and skills, but forms the umbrella for all 

learning outcomes being considered. It describes the ability and readiness to use 

knowledge, skills and personal, social and/or methodological abilities in work or 

study situations and in professional and personal development. Knowledge and 

skills are therefore represented as aspects of professional competence. 

• Knowledge and skills are therefore represented as aspects of professional 

competence. 

How to register a certification 

The procedure to register a certification is included in the DQR handbuch1. This is a manual 

that explains the DQR to all interested citizens and serves as a guide to the agencies 

responsible for the allocation of DQF qualifications. It describes the criteria and procedures for 

the description of qualifications and aims to ensure that the same criteria are met for all of 

them. To do this, a series of documents must be presented, such as the assignment form, 

which describes the qualifications and other relevant documents such as standards used, 

evaluations, etc. 
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Table 9. Allocation form - documentation template 

Name of the qualification 

Description of the qualification 

Documents and source texts used 

Proposed level allocation 

Indicator 

Area of 
competences 

Categories/subcategories Level  Justification/explanations 

Professional 
Competences 

Knowledge (depth and breadth)   

 Skills (instrumental and systemic skills, 
judgement) 

  

Personal 
Competences 

Social competence (team/leadership 
skills, involvement and communication) 

  

 Autonomy (autonomous 
responsibility/responsibility, 
reflectiveness, learning competences) 

  

Difficulties in allocation 

 

2.2.3 Validating non-formal and informal learning and links to the NQF 

A system for the validation of non-formally and informally acquired competences which spans 

all educational sectors and is based on a uniform legal basis does not exist in Germany. There 

are, however, a number of parallel legally enshrined procedures associated with formal 

recognition or admission or entitlement which are subject to different responsibilities. They 

ensure recognition or partial recognition of informally and non-formally acquired 

competences. This is particularly promoted by the fact that the German vocational education 

and training and continuing education system is largely dovetailed with the employment 

system and provides for progressive vocational development. Given the high share of practical 

work experience in this system great significance is attached to experience-based learning, 

especially in dual vocational education and training, and in regulated further training. Germany 

is thus among those European countries with a qualification system in which learning within 

the work process is traditionally firmly anchored. 
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2.3 National Framework - Qualifications system in Spain 

2.3.1 Introduction to the Spanish education system and professional training 
 

In Spain, within the scope of vocational training can be distinguished between the initial, 

whose management corresponds to the educational administration, and training for 

employment, whose management is ascribed to labor administration, although both are 

supported by a single determination of the professional qualifications and competence units 

that integrate them. However, not all FPE (Formación Professional para el Empleo= Vocational 

Training for Employment) focuses on certificates of professionalism, since the FPE addressed 

to employed persons does not have as much connection with these certificates. 

 

• National Catalogue of Professional Qualifications (CNCP) 
 

The National Catalog of Professional Qualifications (CNCP) is the instrument of the National 

System of Qualifications and Vocational Training (SNCFP) that orders the professional 

qualifications susceptible of recognition and accreditation, identified in the productive system, 

in function of the appropriate competences for the professional exercise. 

It is applicable to the entire national territory and allows adapting the different training offers 

to the needs of the labor market making their accreditations to the business fabric 

transparent. 

The CNCP thus includes the most significant professional qualifications of the Spanish 

productive system. It includes the content of the professional training associated with each 

qualification, with a structure of training modules articulated in a Modular Catalog of 

Vocational Training (CMFP). 

The National Institute of Qualifications (INCUAL) is responsible for defining, preparing and 

keeping updated the CNCP and the corresponding CMFP. 

 
2.3.2 NQF - European Framework and links with the Spanish one 
 

The correlation of the Spanish model with the EQF is made from the Spanish Qualifications 

Framework (MECU) or National Qualification Framework (NQF), which covers all levels, from 

level 1 of basic education to 8 of university doctorate. 

The MECU is therefore the product of the sum of the National Catalogue of Professional 

Qualifications (CNCP) and the Spanish Framework of Qualifications for Higher Education 

(MECES). 
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These specifications are superimposed on level 3 of the CNCP, which would correspond to 

level 1 of the MECES and level 5 of the EQF, establishing as higher education the corresponding 

to the title of Higher Vocational Training Technician (see table 10). 

For the effective correlation between the national framework and the European qualifications 

framework, references must be established in the different domains of responsibility, 

coordination, legal, administrative, methodological and quality assurance. 

Table 10. EQF, CNCP and  MECES relations 

EQF 

MECU 
(to be finalized 

by 2018) 
CNCP MECES 

Level Level Acreditation Level Certification 

Level 1 Level 1 
Level 1 Operario 

  

Level 2 Level 2 

Level 3 Level 3 
Level 2 

Técnico 
Medio Level 4 Level 4 

Level 5 Level 5 Level 3 
Técnico 
Superior 

Level 1 
Técnico 
Superior 

Técnico Superior de Formación  
Profesional 

Técnico Superior de Artes 
Plásticas y Diseño 

Técnico Deportivo Superior 

Level 6 Level 6 Level 4 Grado Level 2 Grado 

Título de Graduado 

Título de Graduado en 
Enseñanzas Artísticas y Superiores 

Level 7 Level 7 Level 5 Master Level 3 Master 

Título de Máster Universitario 

Título de Máster en Enseñanzas 
Artísticas 

Título de Graduado de 300 ECTS 
con 60 ECTS de Nivel de Máster 

Level 8 Level 8 no defined Doctor Level 4 Doctor Título de Doctor 

 
 
 
2.3.3. Validating non-formal and informal learning and links to the NQF 
 

Spain does not have a comprehensive national strategy for validation; different laws frame 

validation, targeting different education sectors. The Organic Law of Education and the Organic 

Law of Universities incorporate actions to validate non-formal and informal learning, such as 

access exams to VET and university studies aimed at those people who do not have the 

required qualifications  
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Nevertheless, Spain has started to develop the Spanish qualifications framework for lifelong 

learning (Marco Español de Cualificaciones, MECU). However, framework development is not 

concluded at the moment, and MECU is not yet operational. 

The future framework aims to include, in a first stage, all diplomas and certificates from the 

education system, while remaining open for inclusion of official qualifications issued by other 

administrative sectors. The Ministry of Education, Culture and Sport is currently (2017) 

working on aligning qualifications in the education system to the EQF levels, in accordance 

with the EQF recommendation.  

A qualifications framework for higher (MECES) has been put in place separately and self-

certified against the QF-EHEA. Qualifications are being designed taking into account 

compatibility and linking the highest four qualifications levels to MECES. The Spanish education 

system is planned to be referenced to EQF levels by 2018. 

 

2.4 National Framework - Qualifications system in Belgium 

2.4.1 Introduction to the Belgium education system and professional training 

 

Belgium is a federal state. Education and vocational training are a quasi-exclusive competence 

of the three linguistic communities: the Flemish Community, the French Community and the 

German-speaking Community. This explains the developments of three qualifications 

frameworks.  The summary below focuses on French speaking Belgium 

The French Community of Belgium has been working on a national qualifications framework 

for lifelong learning (Cadre francophone des certifications pour l’apprentissage tout au long de 

la vie (CFC)) linked to the EQF since 2006. Three distinct political authorities (1) are involved in 

the work:  

(a) the French Community (the inhabitants of the French-speaking area of the Walloon 

Region and the French-speaking inhabitants of Brussels);  

(b) the Walloon Region;  

(c) the COCOF (Commission communautaire française de la Région de Bruxelles-

Capitale).  

The current framework dates back to 2010 when the three governments of the French 

Community agreed on the principle of creating a qualifications framework with double entry, 

one for educational qualifications and one for vocational qualifications, placed into eight levels 

and consistent with the descriptors of the European qualifications framework. The proposed 
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framework structure is close to that applied by the Flemish Community of Belgium. All major 

stakeholders agreed in mid-2011 on these main principles of the framework.  

The framework was referenced to the European qualifications framework (EQF) in December 

2013. The CFC was formally adopted in February 2015 (2). The follow up to the Law, in 

particular the inclusion of qualifications to the framework, has been slower than originally 

anticipated and the CFC has yet to reach an operational status. 

2.4.2 NQF - European Framework and links with the Belgian one 

 

• Levels and use of learning outcomes  
 

An eight-level structure has been designed, using two blocks of terms: knowledge/skills and 

context/autonomy/responsibility. The descriptors developed by the Flemish qualifications 

framework have been used as a basis but adjusted according to the conditions of the region.  

A competence-based approach is well established in compulsory education and training. 

Learning outcomes are described in terms of socles de compétences and compétences 

terminales. For adult education (including higher education short cycles, bachelor and master 

degrees) the term used is capacités terminales.  

• Vocational education and training 
 

In vocational education and training, work is continuing to define and describe qualifications in 

terms of learning outcomes, to meet the need for shared reference systems for VET. Since 

2010, regional providers of continuous vocational education and training (CVET) have 

developed a common certification procedure (reconnaissance des acquis de formation 

(RECAF)) based on common qualifications standards and common assessment standards, with 

a competence-based approach. The French service for trades and qualifications (Service 

francophone des métiers et qualifications (SFMQ)) is playing an important role for learning 

outcomes, both for vocational compulsory education (initial vocational education and training 

(IVET)) and for CVET (education for adults and public providers of vocational training in 

Wallonia and Brussels).  

The descriptions of qualifications are based on the job profiles (professional standards) defined 

by the social partners. Common training profiles are then defined by providers. These profiles 

are declined in units of learning outcomes compatible with the European credit system for VET 

(ECVET) specifications. 
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• Recognising and validating non-formal and informal learning and learning pathways 
 

In French-speaking Belgium, the system for validating non-formal and informal learning has 

undergone important developments since the early 2000s. It is the result of initiatives 

supported nationally and is framed by important pieces of legislation. Validation of non-formal 

and informal learning (VNFIL) was first developed in adult education (Enseignement de 

promotion sociale (EPS)) in 1991, followed in 2003 by the CVET sector, with a focus on 

individuals with no formal qualifications.  

There are now two types of VNFIL in Belgium: the validation of competences (validation des 

compétences (VDC)) in the continuous vocational education and training (CVET) sector, leading 

to the award of a recognised certificate; and the validation of prior experience (validation des 

acquis de l’expérience (VAE)) in adult education and higher education, leading to the validation 

of learning units or exemptions from certain parts of a study pathway. Recent policy strategies 

confirm that validating non-formal and informal learning is now a key element of employment 

and education policies. With a new regulatory framework in place since 2014 (Decree on the 

organisation of higher education), VAE in higher education now has a stronger institutional 

basis.  

Challenges still need to be addressed, particularly improving the value of the skills certificate 

on the labour market and widening the profile of VAE users, but the scheme today is generally 

considered effective and robust. 

• Referencing to the EQF  

A referencing report (Malarme, 2013) was presented to the EQF advisory group in December 

2013. The report encompasses a thorough description of the education and training system in 

the French Community, an account of the context and development of the CFC, and a section 

on how the CFC and adjoining development processes and responsibilities meet the 10 

referencing criteria. There is no overview of where specific qualifications are to be placed in 

the CFC, but plans for the positioning and implementation process are described. 

 
Table 11. Level correspondence between the CFC and the EQF 
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3. Learning outcomes: knowledge, skills and competences  
 

Learning outcomes state what a learner is expected to know, be able to do and understand at 

the end of a learning process or sequence11. They are used for a wide range of purposes, 

directly influencing the way we define and write outcome statements. The level of detail varies 

in moving from qualifications framework to teaching and assessment. 

The descriptors of qualifications frameworks, as illustrated in Table 2, are normally written at a 

high level of generality, allowing them to inform and interact with the wide diversity of 

qualifications and qualifications types forming part of sectoral, national and/or international 

qualifications systems. 

The following learning outcomes (tables 11 and 12) have been defined for FURN360 training 

course in accordance with the report “circular economy in the furniture industry” developed 

by the project Consortium. 

Table 12. Learning outcomes, knowledge and skills and competences supporting the transformation to 

circular business models 

Learning outcome Knowledge skills/competences 

Analyze and manage basic data 

of sustainable materials 

Accessing sustainably produced 

or reclaimed material. 

Assess different options of 

materials and resources based 

on its ecological impact 

(location, certification, etc)  

  
Skills in handling the customer 

as a provider. 

  
Awareness of skills limitations 

and will to extend knowledge. 

  
Ability to communicate values to 

staff. 

  Skills on design for X. 

 
11 Cedefop (2017). Defining, writing and applying learning outcomes: a European handbook. 

Luxembourg: Publications Office. http://dx.doi.org/10.2801/566770 
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Innovation in untapped material 

use.  

  
Knowledge on recycling and 

cascading use. 

  
Collaboration and partnerships 

skills. 

  Networking skills. 

  
Pooling of complementarity 

skills. 

  
Building and communicating a 

sustainable image. 

  
Product uniqueness 

development 

  Product customization 

  

Knowledge on green 

consumption motives and 

behaviours. 

  
Transparency in product 

manufacturing 

  
Personal assistance: educating 

the client 

  Community-building 

 

Table 13. Learning outcomes, knowledge and skills and competences supporting transversal 

competences 

Learning outcome Knowledge skills/competences 

  Awareness and education on 

global environmental 

challenges and the will to act 



 

 
33 

upon it. 

  Translating a social purpose 

into a business model. 

  Entrepreneurial mindset. 

  “Think outside the box” skills. 

  ”Trial and error” approach to 

innovation. 

  “Bricolage” skills. 

  Cocreation with customers 

  Understanding of the various 

dimensions of the customer 

value creation 

  Responding to customer 

needs 

  systems mapping and 

understanding 
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4. FURN360 course structure 

 

FURN360 training course will be composed by 6 complementary and interrelated training 

modules. Each module will be divided into different units in a sensitive way to facilitate the 

learning process and a mood transition through the overall training course. 

As follows tables for the different modules with the description of the different units in terms 

of learning outcomes and duration: 
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Table 14. Description module 1 

Module 1: CIRCULAR ECONOMY: AN INTRODUCTION 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

1.1 Limits to linear economy: 

what is wrong with our current 

system? 

The training unit aims at describing 

why the current linear system is 

facing challenges from a resource 

perspective. 

Knowledge: the trainee can list all the limits associated to the linear economy 

Skills: 

Competences: 

 

1 

1.2 Definition and principles of 

circular economy 

The training unit aims at describing 

what is behind the concept of 

circular economy 

Knowledge: the trainee understands the different principles associated with circular 

economy. 

Skills: the trainee know where to place certain circular economy business examples in the 

circular economy butterfly diagram 

Competences:  the trainee can compare circular with linear principles 

 

1 

1.3 Advantages and barriers of 

the circular economy 

The unit aims to describe the 

advantages of a circular economy 

from multiple perspectives and 

addresses current barriers to its full 

implementation 

Knowledge: the trainees can list advantages and barriers to the implementation of a circular 

economy 

Skills: 

Competences: 

 

1 

1.4 Circular economy schools of 

thoughts 

The unit aims to describe how the 

circular economy is rooted in other 

existing concepts 

Knowledge: the trainee can apprehend the different schools of thoughts associated with the 

concept of circular economy. The trainee understands that circular economy is based on a 

variety of existing concepts related to sustainability 

 

2 



 

 
36 

 

 

 

 

 

 

 

Skills: 

Competences: 

1.5 Sustainability and circular 

economy: comprehend how 

circular economy is related to 

furniture 

The unit aims to position the concept 

of circular economy with the general 

discourse on sustainability 

Knowledge: the trainee is able to understand how circular economy and sustainability inter 

relate. 

Skills: 

Competences: 

 

1 

Assessment Ensure that the knowledge of 

module 1 has been acquired and 

understood by the student 

  

0.5 

TOTAL   6.5 hours 
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Table 15. Description module 2 

Module 2: CIRCULAR ECONOMY IN THE FURNITURE INDUSTRY 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

2.1 Circularity status in the 

furniture sector 

The aim of the unit is to know the 

circularity current status in the 

European furniture sector. 

Knowledge: Recognize the current situation of the European Furniture sector in relation to 

the Circular Economy. 

Skills: Analyse the different conditions of European Furniture sector companies in relation to 

the Circular Economy situation of the sector. 

Competences: Select and identify the key aspects and take them into account when designing 

the Circular Economy strategy for the company. 

 

1 

2.2 Sector SWOT analysis 

challenges, opportunities and 

barriers 

The aim of this unit is to understand 

internal and external aspects to take 

into consideration in the 

transition/roadmap toward a more 

circular economy. 

Knowledge: Identify and recognize the main challenges, opportunities and barriers for the 

implementation of the Circular Economy in the furniture sector. 

Skills: Analyse the company current positioning in relation to the situation of the Circular 

Economy in the Furniture sector. 

Competences: Select and identify the main challenges, opportunities and barriers for the 

target company and take them into consideration in designing the proper Circular Economy 

strategy. 

 

2 

2.3 Legislation transition 

instruments 

The objective of the unit is to 

understand the legislative 

instruments to facilitate and 

succeed in the transition. 

Knowledge: Recognize the basic characteristics of the Circular Economy main legislative 

instruments concerning the Furniture sector: circular economy package, WEEE directive, ErP 

directive, EPR schemes, REACH and hazardous substances, EU,s rules on end-of-waste, flame 

retardants, renewable energy directive, EU industry policy for Forestry and the Forest Based 

Industries and Blueprint, etc. 

 

3 
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Skills: Analyse the main outputs and consequences of these legislative instruments and 

recognize how they can be applied and employed. 

Competences: Deploy the most relevant legislative instruments within the Company in the 

framework of its Circular Economy strategy. 

2.4 Voluntary transition 

instruments 

The objective of the unit is to 

understand the available voluntary 

instruments to facilitate and 

succeed in the transition. 

Knowledge: Recognize the basic characteristics of the Circular Economy main voluntary 

instruments that can be adopted in the Furniture sector: green public procurement, 

environmental management in organizations, eco-design, eco-labels, chain of custody, green 

building certification, cascading use of wood, improved or new (eco) materials, processes, 

technologies, business models, etc. 

Skills: Analyse the main outputs and consequences of these voluntary instruments and 

recognize how they can be applied and employed. 

Competences: Select and deploy the most relevant voluntary instruments within the 

Company in the framework of its Circular Economy strategy. 

 

3 

2.5 Case studies The aim of the unit is to know 

successful and inspiring experiences 

of other companies. 

Knowledge: Be aware of good practices of Circular economy within the European Furniture 

sector. 

Skills: Recognize the specific and distinguishing features and keys to success of these case 

studies. 

Competences: Select, transfer, create and deploy new strategies for implementing the 

Circular Economy within the company. 

 

2 

Assessment Ensure that the knowledge of 

module 2 has been acquired. 

 0.5 

TOTAL   11.5 hours 
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Table 16. Description module 3 

Module 3: CIRCULAR BUSINESS MODEL INNOVATION IN THE FURNITURE INDUSTRY 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

3.1 Principles and definition of 

business models 

The training unit aims at providing 

basic knowledge on business model 

Knowledge: understand the concept of business model 

Skills: recognize specific mechanisms to create, deliver and capture value 

Competences: 

 

1.5 

3.2 Circular business models as 

a subset of sustainable 

business model 

The training unit aims at clarifying 

the connection between 

sustainable business models and 

circular business models 

Knowledge: Understand the characteristics of a sustainable business model. Recognize 

sustainability as a driver for business model innovation 

Skills: position circular economy business models within sustainable business models 

Competences: 

 

2 

3.3 Circular business models’ 

definitions and principles 

The training unit aims at defining 

and characterising circular business 

models 

Knowledge: understand what constitutes a circular business model 

Skills: being able to understand the value creation mechanisms in circular business model 

innovation 

Competences: 

 

2 

3.4 Circular models’ strategies 

in the furniture industry 

The training unit aims at providing 

an overview of CE strategies within 

the furniture industry 

Knowledge: have an exhaustive view on circular economy strategies. 

Skills: identify starting points and value creation mechanisms specific to the industry. 

Competences: 

 

2.5 
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3.5 Circular business model 

case studies in the furniture 

industry 

The training unit aims at providing 

an in-depth understanding of 

circular business model cases in the 

furniture industry 

Knowledge: know best-of-class examples of circular business models in the furniture industry 

Skills: 

Competences: 

 

2 

3.6 Mapping your circular 

strategy based on your existing 

situation 

The training unit aims at 

integrating knowledge of the 

module in a case study exercise 

Knowledge: 

Skills: 

Competences: Apply knowledge in a real-case situation 

 

2 

Assessment Ensure that the knowledge of 

module 3 has been acquired and 

understood by the student. 

 0.5 

TOTAL   12.5 hours 
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Table 17. Description module 4 

Module 4: BUSINESS MANAGEMENT IN THE CIRCULAR FURNITURE INDUSTRY 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

4.1 Creating and managing 

circular value networks 

The aim of the training unit is to 

understand the role of networks in 

creating circular economy business 

models 

Knowledge: Understand the need for collaboration with value network to fully exploit shared 

value 

Skills: 

Competences: Identify platform approaches to recover value 

 

4.2 Entrepreneurship for 

circular economy 

The aim of the training unit is to 

equip trainees with tools to 

develop business and new value 

propositions from opportunities 

presented by the transition 

towards a circular economy. 

Knowledge: Recognize the features of entrepreneurship mindset. 

Skills: Personally implement tools and methods to develop and evaluate ideas of circular 

innovation 

Competences: Develop a business plan and strategy to implement within own sector 

 

3 

Assessment Ensure that the knowledge of 

module 4 has been acquired and 

understood by the student. 

 0.5 

TOTAL    
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Table 18. Description module 5 

Module 5: SUSTAINABILITY IN THE CIRCULAR FURNITURE INDUSTRY   

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

5.1 Introduction to Ecodesign The aim of the unit is to be familiar 

with the ecodeisgn concept, 

vocabulary, and how to apply it in 

new products. 

Knowledge: Understand what is ecodesign, its different stages, what it provides to a company 

Skills: Creative thinking.  Green design. Create new products. Research new materials 

Competences: Be able to apply basics of ecodesign when a new furniture product is designed 

and developed 

 

1.5 

5.2 Environmental 

management: implementation 

in a furniture company 

The aim of this unit is to be able to 

identify environmental aspects of 

the company and know general 

principles of the most important 

Quality and Environmental 

certifications 

Knowledge: Legal requirements of a furniture company. Basic aspect of different 

certifications of Quality and Environment management for companies: ISO 9001, ISO 14001 

and EMAS; and the basics aspects of the Ecodesign certification, ISO 14006 

Skills: Integrated thinking. Identify environmental aspects. Process Qualitative information. 

Apply Quality and Environmental standards. 

Competences: Analyse the environmental aspects of a furniture company and implement the 

necessary changes to get a certification. 

 

3 

5.3 Tools for a circular 

company: circular indicators, 

lifecycle and environmental 

product declaration 

The objective of the unit is to know 

what means, their benefits, and 

how to implement a product 

lifecycle, the carbon footprint and 

the environmental product 

declaration. 

Knowledge: Circular indicators, lifecycle, carbon footprint and environmental product 

declaration: basic aspects, benefits, how to implement in a furniture company. 

Skills: Integrated thinking. Critical analysed. Assess the lifecycle and carbon footprint of a 

system/product 

Competences: Have a complete knowledge of a furniture production system and its 

environmental impacts. Know the necessary steps to assess a lifecycle, and carbon footprint. 

 

3 
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5.4 Communicating 

sustainability through 

ecolabels 

 

In this unit the student will learn 

green communication tools based 

on the different ecolabels for 

furniture products 

Knowledge: Basics aspects of the different ecolabels for furniture products: concepts, 

requirements, use, etc.  

Skills: Integrated thinking. Ensure furniture ecolabels 

Competences: Introduce the necessary changes to implement ecolabels in furniture products. 

Communicate green product aspects in the most efficient way. 

 

2 

5.5 EU green legal framework: 

requirements for the 

internationalization of a 

sustainable furniture company 

The aim of the unit is to know the 

EU green standards for furniture 

products and Green Public 

Procurement requirements 

Knowledge: Be familiar with the European legal framework; know the most important green 

standards applicable for the furniture sector; know what is and possibilities of the Green 

Public Procurement, and the requirements for furniture products. 

Skills: Familiar with European legal framework. Know and manage green standards for 

furniture products Identified green requirements in a public tender 

Competences: Implement EU green standards in furniture products. Develop an offer for a 

public tender with green requirements, and be ready to fulfil the necessary requirements. 

 

2 

Assessment Ensure that the knowledge of 

module 5 has been acquired and 

understood by the student 

  

0.5 

TOTAL   12 hours 
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Table 19. Description module 6 

Module 6: MARKETING THE CIRCULAR FURNITURE 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

6.1 Circular product to 

markets 

The training unit aims to 

understand the marketing 

mechanisms to distribute circular 

products 

Knowledge: Identify and describe the 4ps for circular economy 

Skills: 

Competences: Use Relationship marketing theory to necessary to acquire and retain 

customers. 

 

4 

6.2 Circular customer value 

creation 

The training unit aims to define the 

strategies to engage customers in 

value creation 

Knowledge: understanding consumers concerns on sustainability 

Skills: Recognize the most relevant strategy to meet customer needs with circular products 

Competences: 

 

4 

6.3 Circular customer value 

creation 

The training unit aims to examine 

consumption practices in relation 

to circular products in the furniture 

industry 

Knowledge: identify consumer routines or mundane use of furniture. Identify consumption 

communities from sustainability point of views 

Skills: 

Competences: Develop transformative consumption practices for furniture product/services. 

 

3 

Assessment Ensure that the knowledge of 

module 6 has been acquired and 

understood by the student. 

  

0.5 

TOTAL   11.5 hours 
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Table 20. Description module 7 

Module 7: TECHNOLOGIES FOR A CIRCULAR INDUSTRY 

TRAINING UNIT OBJECTIVE LEARNING OUTCOMES DURATION 

(HOURS) 

7.1 State of the art of specific KETs within the 

circular economy 

The unit aims to show the connection 

between the circular economy and 

some of the key enabling technologies 

in the furniture and wood sector, thus 

visualizing some of the advantages of 

the application of these technologies 

in the circular model. 

Knowledge: Understand, recognize and analyze the use of KETs in 

the furniture industry and its possible applications to the circular 

economy model. 

Skills: Create connections between technology and the circular 

economy. Identify new applications. Creative thinking. 

Competences: Be able to identify the usability of KETs and its 

advantages in the Circular Economy within the Furniture Sector. 

 

 

1.5 

7.2 Augmented reality In this unit, the main objective is the 

acquisition of knowledge for the 

understanding of AR technology and 

its possible applications within the 

circular economy in the furniture 

sector. 

Knowledge: Recognize the uses of Augmented Reality in the entire 

furniture production chain, from the design to the final piece. Know 

how AR works. 

Skills: Identify the uses of AR in the circular model. Constructive 

thinking.  

Competences: Be able to evaluate and analyse the resources offered 

by the AR to be able to connect them to the principles of the circular 

economic model. 

 

2.5 

7.3 3D printing or additive manufacturing The objective of the unit is to obtain 

an overview of the possible uses of 3D 

printing in the furniture sector 

focusing on the circular economy. In 

Knowledge: Have a complete understanding of the technology and 

its applications to the principles of the circular economy. 

Skills: Identify the different uses of 3D printing in the furniture 

 

3 
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addition, it is also intended to acquire 

a complete view of the production 

process in 3D printing. 

industry and market. Integration of ecodesign in additive 

manufacturing. 

Competences: Be able to apply these uses and processes to the 

circular economic model. 

7.4 3D scanning 

 

As a goal, this unit aims to introduce 

the student to the technology of 3D 

scanning and reverse engineering. 

Understanding and discovering its 

possible uses in the circular economy, 

both for the optimization of resources 

and in the quality control of the raw 

material. 

Knowledge: Know and understand the process of 3D scanning and 

the concept of reverse engineering and how it can be used in the 

furniture and wood sector. 

Skills: Constructive thinking. Optimization of resources through 3D 

scanning. Critical analysis. 

Competences: Recognize the possible uses and benefits of this 

technology both in the production process of furniture and in the 

first transformation of wood. 

 

2.5 

7.5 Tracking systems The objective is to show the student 

the different technologies that make 

up a tracking system, how they 

communicate with each other and 

their uses within the industry. Offering 

them a general vision so they can 

apply this acquired knowledge to the 

circular economic model. 

Knowledge: Know what is a tracking system, which technologies are 

behind and their applications in the furniture and wood sector. 

Skills: Evaluate and analyze the uses of the tracking system applied 

to the furniture sector to connect them with the principles of the 

circular economic model. 

Competences: Be able to understand the organization and use of 

tracking systems, and recognize their applications in the circular 

economy. 

 

1.5 

 

7.6 Digital collaborative platforms The main objective of this unit is to 

provide an overview of what are and 

how to use collaborative digital 

platforms and how their use can have 

Knowledge: To know what are the collaborative digital platforms 

and possible uses within the circular economic model. 

 

1.5 
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benefits in the circular economic 

model. Applying this concept to the 

furniture and wood industry. 

Skills: Critical thinking. 

Analyse and justify the uses of these platforms in the EC through the 

knowledge acquired. 

Competences: Be able to use collaborative digital platforms to meet 

the needs of the principles of the circular economy. 

Assessment Ensure that the knowledge of module 

7 has been acquired and understood 

by the student. 

  

0.5 

TOTAL   13 hours 
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5. FURN360 EQF level 

 

The European Qualifications Framework (EQF) is a translation tool that helps communication 

and comparison between qualifications systems in Europe. Its eight common European 

reference levels are described in terms of knowledge, skills and competences in table 2. 

Based on the previous information for each of the consortium partners of FURN360 project, it 

could be made a comparison between EQF levels and each of the National Qualification 

Frameworks of the consortium partners (table 21). 
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Table 21. Comparison between EQF levels and each of the National Qualification Frameworks of the consortium partners 

EQF Spanish NQF 

(MECU-CNCP) 

Germany NQF (DQR) Finish NQF (FiNQF) Belgium NFQ (CFC) 

Level 1 

Level 1. Basic 
vocational training 
(Operario) 

Vocational training preparation (Berufsausbildungsvorbereitung) 
Employment agency measures (vocational preparation schemes) 
(Maßnahmen der Arbeitsagentur (Berufsvorbereitende 
Bildungsmaßnahmen) 
Year of pre-vocational training (Berufsvorbereitungsjahr) 

- Primary education 

Level 2 

Lower secondary school leaving certificate after nine years 
(Hauptschulabschluss) 
Vocational training preparation (Berufsausbildungsvorbereitung) 
Employment agency measures (Maßnahmen der Arbeitsagentur) 
Year of pre-vocational training (Berufsvorbereitungsjahr) 
Introductory training for young people (Einstiegsqualifizierung) 
Basic vocational training (Berufliche Grundbildung) 

Basic education certificate / syllabus 

Adult basic education 

Second stage of secondary 

vocational education 

Level 3 

Level 2. 

Technician 

(Técnico Medio) 

General education school leaving certificate after 10 years at 
Realschule (Mittlerer Schulabschluss) 
Dual VET (two-year training courses) 
Full-time vocational school (general education school leaving 
certificate obtained on completion of grade  
10 at Realschule or, under certain circumstances, at other lower 
secondary school types) (Mittlerer Schulabschluss (Berufsfachschule)) 

- 
Secondary vocational education, 

second year (third stage) 

Level 4 

Upper secondary general education school leaving certificate ( 
Allgemeine Hochschulreife (AHR)) 
Qualification entitling holder to study particular subjects at a higher 
education institution (Fachgebundene Hochschulreife (FgbHR)) 
Qualification entitling holder to study at a university of applied 
sciences (Fachhochschulreife (FHR)) 
Dual VET (three-year and three-and-a-half-year training courses) 
Full-time vocational school (regulated under Länder law) 
(Berufsfachschule) 

General upper secondary education 
certificate / syllabus 
Matriculation examination 
Upper secondary vocational qualifications 
Further vocational qualifications 
Basic Examination in Prison Services 
Fire Fighter Qualification 
Emergency Response Centre Operator 
Qualification 

Upper secondary general 
education 

Technical secondary education 
(third stage) 

Artistic secondary education 
(third stage) 

Supplementary general adult 
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Full vocational qualification (full-time vocational school) ( 
Berufsfachschule) 

education 

Level 5 

Level 3. Advanced 

technician 

(Técnico Superior) 

IT specialist (certified) (IT-Spezialist (Zertifizierter)) 
Service technician (certified) (Service-techniker (Geprüfter)) 
Other further vocational training qualifications according to 
Vocational Training Act and Handicraft Code (level 5) 

Specialist vocational qualifications 
Sub‐Officer Qualification (Fire and Rescue 
Services) 
Vocational Qualification in Air Traffic 
Control 

Recognised professional 

qualifications 

Level 6 
Level 4. Bachelor 

degree (Grado) 

Bachelor degree (Bachelor) 
Commercial specialist (certified) (Fachkaufmann (Geprüfter)) 
Business management specialist (certified) (Fachwirt (Geprüfter)) 
Master craftsman (certified) (Meister (Geprüfter)) 
Operative IT professional (certified) (Operativer IT Professional 
(Geprüfter)) 
Trade and technical school (State-certified) (Fachschule (Staatlich 
Geprüfter)) 
Other further vocational training qualifications according to 
Vocational Training Act and Handicraft Code (level 6) 

Bachelor’s degrees (universities of applied 
sciences) 
Bachelor’s degrees (universities) 

Professional bachelor 

Academic bachelor 

Level 7 
Level 5. Master 

degree (Master) 

Master degree (Master) 
Strategic IT professional (certified) (Strategischer IT Professional 
(Geprüfter)) 
Other further vocational training qualifications according to 
Vocational Training Act and Handicraft Code (level 7) 

Master’s degrees (universities of applied 
sciences) 
Master’s degrees (universities) 

Master 

Level 8 
Doctoral degree 

(Doctorado) 
Doctorate (Doktor) 

Universities’ and the National Defense 
University’s 
scientific and artistic postgraduate degrees 
(licentiate and doctor degrees)  
The General Staff Officer’s Degree 
Specialist Degree in Veterinary Medicine 
Specialist training in medicine 
Specialist training in dentistry 

Doctor 
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Although for most of the countries is not clear or complete a definition for a training course 

such as FURN360, it could be considered that it matches with the description of “Further 

vocational qualifications” of the Finish Qualification Framework, corresponding with the EQF 

level 4. 

Thus, it is possible to conclude that in accordance of the different NQFs it could be set that 

FURN360 corresponds with the EQF level 4.  
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6. FURN360 ECVET points 

 

The following key ideas were taken into consideration in the process of definition of the ECVET 

credit points of the FURN360 training course: 

- Project partners share the position that ECVET points should be allocated to all units of 

learning outcomes in the frames of a qualification. Writing them down in the personal 

transcript gives information about the scope of the learning outcomes achieved in the 

frames of qualification. 

- The successful acquisition of the whole qualification or part of it (separate units of 

learning outcomes) leads to awarding of the respective ECVET points, no matter of the 

time taken for their achievement or the training path used– formal training, nonformal 

training, informal learning. 

- Credit points could be used by trainees, persons practicing a qualification without official 

document for vocational qualification, institutions for vocational education and training, 

employers and others, in order to identify the particular individually acquired 

qualification. 

- ECVET points support the trainee to acquire given qualification through mastering the 

units of learning outcomes, which constitute it, in different countries and in different 

learning context (formal, non-formal, informal), keeping the national legislation and in 

compliance with the arrangements and regulations implemented in relation with 

validation and recognition of learning outcomes. 

The total number of ECVET points are defined on the basis of the duration of the training 

programme in the formal education and training system.  

ECVET credits are transformed based on the assumption 1 ECVET equal to one ECTS credit and 

1 ECTS is equal to 25 hours of total learning. This assumption is made by the ECVET secretariat 

and most of the National Authorities12. This runs in parallel to the system used in ECTS and 

Higher Education Qualifications and therefore instils a further degree of comparability and 

possible permeability. However, the number of hours allocated to study, self-study hours, 

contact hours, practical exercises and self-assessments hours are to be flexible due to the vast 

different areas, fields and final target of study covered by VET. Nevertheless, the quality 

 
12 http://www.ecvet-secretariat.eu/en 
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assurance of the training materials and the validation of the learning outcomes will ensure that 

the expecting results are achieved. 

Figure 3 ECVET definition in hours 

 

 

 

 

 

 

 

Based on the estimation of the relative weight or duration of each unit and module it is 

possible to estimate the ECVET point for each of them: 

Table 22. Relative weight and number of ECVET points of module 1 

Module 1. CIRCULAR ECONOMY: AN INTRODUCTION 
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

1.1 Limits to linear economy: what is 
wrong with our current system? 

1.0  15.4 0.04 

1.2 Definition and principles of circular 
economy 

1 .0 15.4 0.04 

1.3 Advantages and barriers of the 
circular economy 

1.0   15.4 0.04 

1.4 Circular economy schools of thoughts 2.0  30.6 0.08 

1.5 Sustainability and circular economy: 
comprehend how circular economy is 
related to furniture 

1.0  15.4 0.04 

Assessment 0.5 7.6 0.02 

Total 6.5 hours 100% 0.26 

Study hours → should be refer to the time necessary to read the training materials 

Self-study hours → should be refer to the time to understand training materials and read 

additional materials 

Contact hours → should be refer to questions launched in the specific forum and 

interactions with other students 

Practical exercises → practical sessions and exercises that should be done 

Self-assessment → should include the time needed to prepare the assessment and to do it 
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Table 23. Relative weight and number of ECVET points of module 2 

Module 2. CIRCULAR ECONOMY IN THE FURNITURE INDUSTRY 
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

2.1 Circularity status in the furniture 
sector 

1.0 8.5 0.04 

2.2 Sector SWOT analysis challenges, 
opportunities and barriers 

2.0 17.0 0.08 

2.3 Legislation transition instruments 3.0 26.0 0.12 

2.4 Voluntary transition instruments 3.0 26.0 0.12 

2.5 Case studies 2.0 17.0 0.08 

Assessment 0.5 4.5 0.02 

Total 11.5 hours 100% 0.46 
 

Table 24. Relative weight and number of ECVET points of module 3 

Module 3. CIRCULAR BUSINESS MODEL INNOVATION IN THE FURNITURE INDUSTRY 
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

3.1 Principles and definition of business 
models 

1.5 12.5 0.06 

3.2 Circular business models as a subset 
of sustainable business model 

2.0 16.0 0.08 

3.3 Circular business models definitions 
and principles 

2.0 16.0 0.08 

3.4 Circular models strategies in the 
furniture industry 

2.5 20.0 0.10 

3.5 Circular business model case studies 
in the furniture industry 

2.0 16.0 0.08 

3.6 Mapping your circular strategy based 
on your existing situation 

2.0 16.0 0.08 

Assessment 0.5 4.0 0.02 

Total 12.5 hours 100% 0.50 
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Table 25. Relative weight and number of ECVET points of module 4 

Module 4. BUSINESS MANAGEMENT IN THE CIRCULAR FURNITURE INDUSTRY 
 

 
Training units 

 
Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

4.1 Creating and managing circular value 
networks 

2.0 25.0 0.08 

4.2 Entrepreneurship for circular 
economy 

5.5 68.7 0.22 

Assessment 0.5 6.3 0.02 

Total 8 hours 100% 0.32 

 

Table 26. Relative weight and number of ECVET points of module 5 

Module 5. SUSTAINABILITY IN THE CIRCULAR FURNITURE INDUSTRY   
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

5.1 Introduction to Ecodesign 1.5 12.5 0.06 

5.2 Environmental management: 
implementation in a furniture company 

3.0 25.0 0.12 

5.3 Tools for a circular company: circular 
indicators, lifecycle and environmental 
product declaration 

3.5 25.0 0.14 

5.4 Communicating sustainability through 
ecolabels 

2.0 16.7 0.08 

5.5 Case studies 2.0 16.7 0.08 

Assessment 0.5 4.2 0.02 

Total 12 hours 100% 0.50 

 

Table 27. Relative weight and number of ECVET points of module 6 

Module 6. MARKETING THE CIRCULAR FURNITURE 
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

6.1 Circular product to markets 4 34.80 0.16 

6.2 Circular customer value creation 4 34.80 0.16 

6.3 Circular customer value creation 3 26.00 0.12 

Assessment 0.5 4.40 0.02 

Total 11.5 hours 100% 0.46 
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Table 28. Relative weight and number of ECVET points of module 7 

Module 7. TECHNOLOGIES FOR A CIRCULAR INDUSTRY 
 

Training units 
 

Training learning 
duration (Hours) 

Relative weight in 
the frames of the 

qualification (in %) 

Number of 
ECVET points 

7.1 State of the art of specific KETs within 
the circular economy 

1.5 11.6 0.06 

7.2 Augmented reality 2.5 19.1 0.10 

7.3 3D printing or additive manufacturing 3.0 23.2 0.12 

7.4 3D scanning 2.5 19.1 0.10 

7.5 Tracking systems 1.5 11.6 0.06 

7.6 Digital collaborative platforms 1.5 11.6 0.06 

Assessment 0.5 3.8 0.02 

Total 13 hours 100% 0.52 
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The total number of ECVET points for FURN360 training is distributed between the modules 

and final assessment in accordance of the following table: 

 

Table 29. Relative weight and number of ECVET points per module 

FURN360 

EQF level - 4 

Training modules 

Training learning 

duration (Hours) 

Relative weight in the 

frames of the 

qualification (in %) 

Number of 

ECVET 

points 

Module 1. Circular economy: 

an introduction 

6.5 8.67 0.26 

Module 2. Circular economy 

in the furniture industry 

11.5 15.33 0.46 

Module 3. Circular business 

model innovation in the 

furniture industry 

12.5 16.67 0.50 

Module 4. Business 

management in the circular 

furniture industry 

8.0 10.67 0.32 

Module 5. Sustainability in 

the circular furniture industry 

12.0 16.00 0.50 

Module 6. Marketing the 

circular furniture 

11.5 15.33 0.46 

Module 7. Technologies for a 

circular industry 

13.0 17.33 0.52 

Total 75 hours 100% 3.00 
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7. Conclusions 

 

Furn360 training course it is structure in 7 different training modules, each of them structured 

in different units. Different points have been implemented in order to ensure that it fulfill all 

the requirements in accordance of ECVET and EQF recommendations made by the European 

Commission. 

1. Units and modules are described in the way of learning outcomes addressed, on 

knowledge, skills and competences. 

2. FURN360 training course has been weight in terms of time (hours) for each of the units 

and modules. Taking into account the defined weight for each unit it has been 

estimated the ECVET points for each unit, module and for the overall course. 

3. FURN360 address the EQF level 4 in accordance of the comparison made between 

consortium partners National Qualification Frameworks and the European 

Qualification Framework, and 

Finally, it is concluded that FURN360 training course will have a duration of 75 hours that 

corresponds with 3 ECVET points. 
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